Literacy: Writing

A Unique Child: Positive Relationships: Enabling Environments:
observing what a child is learning what adults could do what adults could provide

months Childran's later wiiting is based on skils and undarstandings Sees Communication and Language Ses Communication and Language
S | which they develop as batves and toddlers. Before they
+ can wiite, they need to leam to use spoken language fo

communicate. Later they lzarn to wiite down the words they
can say. (See the roots of Witing in Communication and

languags).

Early mark-making is not the same as wiiting it is a sensory
8-20 months | =nd physical experience for babies and foddlers, which they do
not yet connect to forming symbols which can communicats
meaning.(Ses roots of mark-making and handwniting in Playing
- and exploring and Physical Development).

# Distinguishes between the different marks they make. #|isten and support what children tell you about the marks | # Oraw attention to marks, signs and symbaols in the

they make. emvironment and talk about what they represent.
Ensure thiz involves recognition of English and other
relevant scripts.

¥y bl » Provide materials which reflect a cultural epread, =o that
| children see symbols and marks with which they are
farmiliar, e.g9. Chinese scrpt on & shopping bag.

Children develop at their own rates, and in their own ways. The development statements and their order should not be taken as necessary steps for individual children. 30
They should not be used as checklists. The age/stage bands overlap because these are not fined age boundaries but suggest a typical range of development.



A Unique Child:
observing what a child is learmning

* Sometimes gives meaning to marks as they draw and paint.
* Ascribes meanings to marks that they see in different places.

Literacy: Writing

Positive Relationships:
what adults could do

* Motice and encourage the marks children make and the
meanings that they give to them, such as when a child
covers a whole piece of paper and says, “I'm writing”.

» Support children in recognising and writing their own
Narmes.

* Make books with children of activities they have been
doing, using photographs of them as llustrations.

»Write down things children say to support their
developing understanding that what they say can
be written down and then read and understood by
someons else. Encourages parents to do this as well.

» hModel writing for a purpose, e.g. a shopping list,
message for parents, or reminder for oursehves.

* hModel writing poems and short stones, writing down
ideas suggested by the children.

» Provide activities dunng which children will experiment
with writing, for example, lesving a mes=age.

* |nclude opportunities for writing duning role-play and
other activities.

» Encourage the children to use their phonic knowledge
when writing.

* Gives meaning to marks they make as they draw, write and
paint.

* Begins to break the flow of speech into words.

» Continues a rhyming string.

* Hears and says the initial sound in words.

» Can segment the sounds in simple words and blend them
together,

» | inks sounds to letters, naming and sounding the letters of
the alphabet.

* Uzes =ome clearly identifiable letters to communicate
meaning, representing some sounds cormectly and in
sequence.

' Wtes own name and other things such as labels.captions.

» Aftempts to write short sentences in meaningful contexds.

Early Learning Goal

Children use their phonic knowledge to write words

in ways which match their spoken sounds. They also
write some irregular commaon words. They write simple
sentences which can be read by themselves and
others. Some words are spelt correctly and others are
phonetically plausible.

*» Talk to children about the letters that represent the sounds
they hear at the beginming of their own names and other
famniliar words.

* Demonstrate writing so that children can zee speling in
action.

* Demonstrate how to segment the sounds(phonemes) in
simple words and how the sounds are represented by
|etters (graphemses).

» Evpect them to apply their own grapheme/phoneme
knowledge to what they write in meaningful contexts.

» Support and scaffold indwvidual children’s writing as
opportunities anse.

» Provide word banks and writing resources for both
indoor and outdoor play.

* Provide a range of opportunities to write for diferent
purposes shout things that interest children.

» Resource role-play areas with listening and writing
equipment Ensure that role-play areas encourage
witing of signs with a real purpose, e.g. a pet shop.

* Plan fun activities and games that help children
create rhwming stnngs of real and iImaginary words,

e.g. Maddie, daddy, baddie, laddis.

#When children are ready (ususlly, but not abways, by the
age of five) provide regular systematic synthetic phonics
gessions. These should be multisensory in order to
capture their interests, sustain motivation and reinforce
|earming.

Children develop at their own rates, and in their own ways. The development statements and their order should not be taken as necessary steps for individual children.
They should not be used as checklists. The age/stage bands overlap because thess are not fixed age boundaries but suggest a typical range of development. 3




