A Unique Child:
observing what a child is learning

Literacy: Reading

Positive Relationships:
what adults could do

* Enjoys looking at books and other printed matenal with
familiar people.

*|lze finger play, rhymes and familiar songs from home to
zupport young babies’ enjoyment.

» Collect a range of board books, cloth books and stones
to share with young babies.

» Handles books and printed matenal with interest.

» Motice and support babies” developing responses as they
learn to anticipate and join in with finger and word play.

* | et children handle books and draw their attention to
pictures.

» Tell, as well as read, stones, looking at and interacting
with young babies.

» Make family books using small photo albums with
photos of family members, significant people in the
child's life, familiar everyday obiects.

* |nterested in books and rhymes and may have favountes.

* Encourage and support children's responses to picture
books and stories you read with them.

| lze different voices to tell stories and encourage voung
children to join in wherever possible.

* Provide COs of rhymes, stones, sounds and spoken
words.

* Provide picture books, books with flaps or hidden
words, books with accompanying CDs and story
sacks.

» Prowide story sacks for parents to take them home fo
encourage use of books and talk about stones,

‘ » Has some favounte stories, rhymes, songs, poems or jingles.
» Repeats words or phrases from familiar stanies.

#Flls in the missing word or phrase in a known rhyme, stony or
"8 game, e.g. "Humpty Dumpty sat ona "

* Encourage children to use the stones they hear in their
play.

* Read stores that children already know, pausing at
intervals to encourage them to ‘read’ the next word.

= Create an attractive book area where children and
adults can enjoy books together.

*Find opportunities to tell and read stories to children,
using puppets, soft toys, or real objects as props.

* Provide stones, pictures and puppets which allow
children to experience and talk sbout how characters
fesal.

Children develop at their own rates, and in their own ways. The development statements and their order should not be taken as necessary steps for individual children. 28
They should not be used as checklists. The age/stage bands overlap because these are not fixed age boundaries but suggest a typical range of development.



1 = Enjoys rhyrming and rhythmic actvities.

A Unique Child:
observing what a child is leaming

= Shows awareness of rhyme and alliteration.

»Recogrises rhythm in spoken words.

= istens to and joins in with stones and poems, one-to-one
and also in small groups.

+ Joins in with repeated refrains and anticipates key events and
phrases in rhymes and stones.

»Beginning to be aware of the way stones are structured.

» Suggests how the story might end.

# | istens to stones with increasing attention and recall.

» Descnbes main story ssttings, events and principal characters.

= Shows interest in illustrations and print in books and print in
the ervironment.

* Recognises familiar words and =igns such as own name and
advertizing logos

= ooks at books |ndependenﬂ:,-'.

+Handles books carsfully.

# K nows information can be relayed in the form of prnt.

»Holds books the comect way up and tumns pages.

» K nows that print carmes meaning and. in English, is read from
left to nght and top to bottom.

Literacy: Reading

Positive Relationships:
what adults could do

» Focus on meaningful print such as a child's name,
words on a cereal packst or a book title, in order to
discuss similarities and differences between symbols.

» Help children to understand what a word is by using
names and labels and by pointing out words in the
ervironment and in bool

* Provide dual language hcd:s and read them with all
children, to raise awarensss of different scnpis. Try to
match dual language books to languages spoken by
farmilies in the setting.

» Bemember not all lenguages have wntten forms and
not all farmnilies are terate either in English, orin a
different home language.

. [HSI:':.:I':LBS with chaldren the characters in books being
read.

» Encourage them to predict outcomes, to think of
alternatie endings and to compare pIDts and the
feelings of characters wath their cwn expenences.

» Plan to include home language and bilingual story
ses=ons by involving qualified biingual aduits, as well
as enlisting the help of parents.

Enabling Environments:
what adults could provide

» Provide some simple poetry, song, fiction and non-fiction
books.

# Provide fact and fiction books in all areas, eq.
construction area as wel as the book area.

» Provide books contaning photographs of the children
that can be read by adults and that children can begin to
‘read’ by themselves.

» Add child-made books and adult-scribed stones to the
book area and use these for sharing stones with others.

» Create an emaronment rich in print where children can
lzarn about words, 2.0. usINg names, signs, posters.

#'When children can see the text, e.g. using big books.
model the lan uaeufpnnt such as lefter, word, page,
beginning, e.ng' middie.

# [ntroduce children tcu b::u:uks and other matenals that
provide information or instructions. Carry out activiies
using instructions, such as reading a recipe to make a
cake.

# Ensure access to stories for all children by using a range
of wisual cues and story props.

= Continues a rhyming string.
»Hears and says the initial sound in words.

= Zan segment the sounds in simple words and blend them
together and knows which letters represent some of them.

# | inks sounds fo letters, naming and sounding the letters of
the alphabet.

»Begins to read words and simple sentences.

+|zes vocabulary and forms of speech that are increasingly
influenced by their expenences of books.

= Enjoys an increasing range of books.

= Knows that information can be retneved from books and
computers.

Early Learning Goal

Children read and understand simple sentences. They
use phonic knowledge to decode regular words and read
them aloud accurately. They also read some common

irregular words. They demonstrate understanding when
talking with others what they have read.

# Dizcuss and model ways of finding out information
from non-fiction texts.

# Provide story sacks and boxes and make them with
the children for use in the setting and at home.

» Encourage children to recall words they see frequently,
such as ther own and friends’ names.

* Modz! oral blending of sounds o make words in
everyday contexts, e.g. Tan yow get your h-a-t hat?’'
# Play games like word letter bingo to develop children's

phoneme-grapheme comespondence.
= Model to children how simple words can be
segg;anted into 2ounds and blended toosther to make

+ Support and scaffold individueal children's reading as
opportunities anse.

# Encourage children to add to their first-hand experience
of the world through the use of books, other texts
and information, and informaticn and communication
technaology (ICT).

#Help children to identify the main events in a story and to
enact stones, as the basis for further maginative play.

» Provide story boards and props which support children to
talk about a story's characters and sequence of events.

#'When children are ready (usually, but not always, by the
age of five) provide regular systematic synthetic phonics
sessions. These should be multisensony in order to
capture their interests, sustain motivation and reinforce
learning.

» Demonstrate using phonics as the pnme approach to
decode words while children can see the text, e.g. using
big books.

* Provide vaned texts and encourage children to use all their
shillz including their phonic knowledge to decode words.

» Provide some simple texds which children can decode to
gne them confidence and to practse therr developing skals.

Children develop at their own rates, and in their own ways. The development statements and their order should not be taken as necessary steps for individual children.
They should not be used as checklists. The age/stage bands overlap because thess are not fixed age boundaries but suggest a typical range of development.




